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Abstract 
The students’ errors are so various and frequent that obsesses teachers’ minds a lot. Thus, different methods to correct errors have 
been proposed. The purpose of this study is to find the effect of peer correction on students` writing improvement.  Since most of 
the educational classes are carried out based on teacher-centered feedback approach, it seems that education method of peer 
correction can be an appropriate solution to help students gain awareness of their positives and negatives in a way that the peers 
can express those points left unnoticed to language learners in a safe atmosphere. In this study,  sixty subjects who were female 
students studying English at Islamic Azad University were selected. They were divided into experimental and control groups, and 
both groups were given a pre-test in the first session. The pretest consisted of two tests, one was a Michigan Test to determine the 
homogeneity of the groups, and the other was a writing test. At the end of the semester, a posttest (a writing test) was 
administered to both groups to be sure of the effect of the treatment.  The statistical analyses of pre-test and post-test proved that 
peer correction was useful in improving the subjects’ writing  skill. 
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Key words: peer-correction, peers, errors, error correction, writing skill.  
 
 1.Introduction:  
       The number of country scientific community including both English language students and other major 
university students who would like to attend the IELTS and TOEFL courses is on the rise dramatically. Investigating 
the report of the test results of different candidates can easily witness the conspicuous weakness of language learners 
in writing skill. It is obvious that part of these problems originate from the perplexing nature of writing skill itself.  
Other problems are the result of the teaching approach of this skill that is of a traditional structure of teacher-student 
interaction.  
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      One researcher, for instance, believes that teacher-student feedback cannot be free from bias, thus the procedure 
must be corrected positively. Considering the notion of "affective filter", one can assume that peer correction can 
lead to more efficient results because of lack of destructive effects of questioning and answering. 
 
     Therefore, the researcher believes that considering the limitations of evaluation and reformation of problems in 
the form of teacher-student and the advantages of application of student-student approach, this approach can be a 
step forward in the attainment of education objectives of productive writing skill. 
 
 
1.1. The research questions: 
 
1- Does "peer correction" approach have any effect on productive writing skills     
              of English language students? 
 
2- Is there any significant difference between the effect of peer correction on     
             the improvement of productive writing skill of English language students           
            and that of conventional approach?  
 
 
2. Review of Related Literature 
      
    Freeman (2000)  states that when learning is based on cooperation, language learners look for helpful results for 
themselves and their peers. In the 2000s, researchers like Zeng (2006), Kamimura (2006), Jiao (2007), and Hirose 
(2009) investigate the impact of peer feedback in L2 writing classroom and they note that peer feedback offers many 
ways to improve students' writing. Caulk quoted Rollinson (2005) as saying that “teachers’ feedback is general 
while students’ is more specific” (P.26).   
     
     Peer feedback, since it allows students to make negotiation of their strength and weakness (Williams, 1957) 
where the students can make negotiation of ideas, comments, corrections, and suggestions (Jiao, 2007; Kamimura, 
2006; Zeng, 2006;), provides opportunities for the students to be better in writing, and also reading.  
   
     Peer feedback generates positive impact if the students are ready and well-trained and prepared by the teacher 
(Williams, 1957). It can be assumed that peer feedback failure is caused by ignoring this aspect, preparation.                                                                                                                                                                                                                                                                                      
When the students are asked to write with sense "to be read" by authentic audience (peers), their writing is better 
than when they are asked to write to be read by teacher (Clark, 2003). Rollinson (2005) states that peer feedback 
also trains students to be critical readers on their own writing. 
 
3.Method 
 
        One of the major issues of language teaching that obsessed any teacher is how to correct errors. Peer correction, 
for instance, is considered to be a solution and alternative. This study tried to determine whether peer correction has 
any effect on English language students’ productive writing skill. The null hypothesis in this research asserted that 
“peer correction” has no effect on the improvement of the productive writing skill of  English language skills. In 
trying to accept or reject the null hypothesis, the researcher employed different T-tests. 
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3.1. Subjects  
 
      In order to conduct the research project, the researcher selected sixty students, aged18-25, out of eighty-six 
students from among four similar classes at Islamic Azad University of Aliabad Katool branch. The subjects were 
divided into two classes of 30, one of which was considered as the experimental group and the other as the control 
group. 
  
3.2. Instrumentation  
 
     To make sure that the present study enjoys the needed appropriateness, the researcher applied three instruments 
as follows: 
 
2. A. Michigan Test 
 
        In order to check the homogeneity of the two groups, the researcher asked the subjects to take the Michigan 
Test in the first session. The Michigan test of English language proficiency consists of 100 multiple choice 
questions: 40 English grammar questions, 40 vocabulary questions, and 20 reading comprehension questions. If you 
test at a timed site, you will be given 75 minutes (One hour and fifteen minutes) to finish the entire test. After 
completing the Michigan Test, you will also be required to provide a Writing Sample on an assigned topic.                                                                             
 
The writing check list: To score the subjects’ compositions, a rather analytical (objective) procedure was taken. 
According to this scale every composition must be read five times, and each time only one factor should be taken 
into consideration. The five factors were: 1. Content, 2. Organization, 3. Vocabulary, 4. Language Use, 5. 
Mechanics. All the subjects have got 5 sub scores for each writing, and the total grade was calculated which 
naturally will be between 0 and 100. 
     
2.B. Writing pretests and posttests: 
 
    A pretest and a post-test of the writing tests were conducted to evaluate the subjects’ ability in writing. The 
participants were given general topics to write about for the pre-tests and post-tests at both levels. They were 
given30-45 minutes. The students’ writings were evaluated analytically.  
 
3.3. Procedure 
 
     To accomplish the purpose of the study, the researcher carried out the following procedure: in this study, the 
subjects were 86 female learners from among four similar classes. 
  
      In this research, three data gathering devices were employed: A general  English Test of  Michigan, Pre Test, 
Post Test. Under testing conditions, the subjects were asked to take the Michigan Test consisting of 40 grammar and 
40 vocabulary items and 20reading comprehension items in the very first session; the evaluation of  the Michigan 
test was perfectly objective because each item had only one correct response; 100marks were assigned to the 100 
items of the test which the subjects had to perform on. 
 
      Then, the researcher limited the subjects to 60 on the basis of their scores. The researcher selected the subjects 
whose scores were one standard deviation below and above the mean. The subjects were divided into two 
homogeneous groups, considering one as the control group and one as the experimental group. Each group included 
30 homogenous female learners.  
 
     Then, a pre-test and a post-test of the writing tests were conducted to evaluate the subjects’ ability in writing. The 
participants were given general topics to write about for the pre-tests and post-tests at both levels. They were given 
30-45 minutes. The students’ writings were evaluated analytically.  During the study, the researcher taught each 
group in 16 sessions (each session 90 minutes).  
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     During the 16 session instruction, the researcher presented and practiced in teacher-centered method (in which 
the teacher corrected the students’ errors), to the subjects in the control group. In experimental group, first the 
teacher discussed the strategies for peer correction to the students that are as follows. Then during the course, the 
errors were corrected by peers. 
 
Things that peers should remember in peer correction: 
1. Peers should stay positive: They should try to make suggestions and corrections in a positive way. 
2. Peers should be specific: They should give the author specific ideas on how to improve his or her writing. 
3. Peers should criticize ineffectivenesses positively. 
4. Peers should complete all four steps: compliments, suggestions, criticisms, and corrections. 
 
 
4.Conclusion: 
      Writing learning and teaching are issues that all foreign language teachers and learners see eye to eye. It 
received little attention in the past, but gradually its significance became more and more blatant. Considering 
language teaching experts' agreement in whole or in part with the importance of writing teaching, teachers often try 
to find techniques in order to teach writing  better so that the students can learn them better. They use different 
techniques but the efficiency of them is still open to question. 
 
     English is the second language; more difficulties arise in conveying the  knowledge to the  pupils. Hence, English 
teachers need to rely more on peer correction in motivating pupils' interest. 
 
     The null hypothesis in this research asserted that peer correction has no effect on the improvement of the 
productive writing skill of  English language skills. In trying to accept or reject the null hypothesis, sixty subjects 
who were female students studying English at Islamic Azad University were selected. They were divided into 
experimental and control groups, and both groups were given a pretest in the first session. The pretest consisted of 
two tests, one was a Michigan Test  to determine the homogeneity of the groups, and the other was a writing test. At 
the end of the semester, a posttest (a writing test) was administered to both groups to be sure of the effect of the 
treatment.  
 
     Throughout the experiment, the experimental group went through using peer correction, that is, they write and be 
corrected by the peers in the control group. The statistical analyses of pre-test and post-test proved that peer 
correction was useful in improving the subjects’ writing skill. Theoretically, the findings of the study indicate that 
the learners can write better through peer correction 
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